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Introduction

MY SEARCH FOR ARTISTIC INSPIRATION first led me to Canada’s North in 2006. As a
landscape painter and filmmaker, images of epic mountains, vast tundra, and wild rivers
had been teasing my imagination for years. It was time to experience this land for myself
and create some new canvases. This began a journey that has been ongoing ever since.

Five expeditions have led me to the Canadian Arctic’'s most remote corners: from
Ellesmere Island to Bathurst Inlet and from the northwest corner of the Yukon to
Baffin Island. | travelled through 16 Arctic communities and visited countless places in
between. In total, these experiences have led to more than a hundred oil paintings and
three documentaries.

These films and more than 50 canvases are now sharing the wonders of the North with
the public as the INTO THE ARCTIC Exhibition Tour. Visiting 12 museums over four
years, the exhibition tour features a 15-foot-wide painting entitled Great Glacier.

Beyond all this, these journeys have offered me an education about the North surpassing
anything | imagined. Whether through exploring the land with Inuit Elders, coming
face-to-face with Arctic wolves, visiting remnants from past explorers, or encountering
human history in remote Indigenous Thule sites, the ways in which my life has been
enriched are countless.

Sharing these experiences is the heart of our films, telling stories that often reach
beyond my canvases. Over the years, it has been rewarding to hear how others—having
seen the films on television, online, or in a theatre—have been moved by the North. At
the same time, it was an unexpected revelation to hear that educators were starting to
enthusiastically use Into the Arctic in their classrooms.

This discovery has been the motivational force behind the creation of these new
film-based learning resources with Canadian Geographic Education—providing a
free tool kit for educators and students to embark on their own journeys of Arctic
learning and inspiration.

Now more than ever, as the North is facing a rapidly changing climate and pressure
from around the globe, it is my sincere hope that this learning tool kit—and the many
ways it will be used—will help inspire an Arctic awakening in the years to come.

Thank you,

Cory Trépanier

Fellow of The Royal Canadian Geographical Society and a member of The Explorers Club
Recipient of the Canadian chapter of The Explorers Club’s highest award, the Stefansson Medal
Named one of Canada’s Top 100 Living Explorers by Canadian Geographic

National Champion of the Trans Canada Trail
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Film Synopses

1T INTO THE ARCTIC: AN ARTIST’S JOURNEY
TO THE NORTH (2007)

The compelling story of oil painter Cory Trépanier’s
first leg of his multi-year quest to explore and paint
the dramatic wilderness of the Canadian Arctic.

Leaving their home in Southern Ontario,
Trépanier and his family set off on a two-and-
a-half-month-long journey, which takes them
more than 20,000 kilometres across some of
the least traveled regions of the country. After
reaching the end of the road, they fly to the
remote ocean-side community of Paulatuk,
and trek another 72 kilometres before reaching
the breathtaking canyons of the Brock River.
With a tent for a home, they battle challenging
weather as Trépanier lays paint to canvas,
capturing the incredible Arctic landscape.
Summer turns to fall on the tundra, caribou
and grizzly bears are encountered, and he

INTO THE

ARCTIC -

finds himself in the ancient, remote Arctic mountains of lvvavik National Park, with

a taste of winter in the air.

Trépanier’s artistic and adventurous excursions engage the viewer, allowing us to experience
this part of Canada in a moving way and inspiring us to better appreciate our planet.

Film duration: 47 minutes

2 INTO THE ARCTIC 2 (2011)

For years, artist Cory Trépanier has explored and
painted some of the most wild places in Canada.
Few have walked through these landscapes.
Even fewer have captured them on canvas. Now,
Trépanier is going further into a breathtaking
Arctic wilderness to experience and paint a
land that might never be the same again. After
three months of filming, he has visited a dozen
Arctic locations, many of which have never been
painted or filmed before.

Join Trépanier as he brings a fresh perspective
to the hidden treasures at the top of the world.
This experience conveys the majesty of the
North through stunning cinematography and
the dramatic experiences of a passionate artist.
Take a journey of adventure and discovery...
deep Into The Arctic.

Film duration: 87 minutes
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Film Synopses

3 INTO THE ARCTIC: AWAKENING (2019)

For over a decade, the untamed beauty and
the lure of the North have inspired artist Cory
Trépanier to paint the Canadian Arctic.

In preparation for a touring exhibition to
premiere in Washington, D.C., Trépanier headed
back to the Arctic on an expedition to complete
his vision. But much has changed since he first
went North. Shrinking sea ice is opening the
door to a world hungry for Arctic resources.
Remoteness can no longer protect this land or il
its people from the coming impacts. INTO THE ARCTIC

For nine weeks and 25,000 kilometres, Cory
immersed himself in the Arctic—exploring
with Inuit Elders; paddling the most northerly
canoe route in North America; walking in
the footsteps of early explorers John Rae and
John Franklin; going on voyages through the
Northwest Passage; and most importantly, deeply connecting with a changing land to
bring it to the eyes of those who may never see it.

With the future of the North at a crossroads, can a simple paintbrush bring the Arctic
into the hearts and minds of others so far away?

Film duration: 77 minutes
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About Cory Trépanier

CORY TREPANIER
Artist/Filmmaker/Explorer

Trépanier’s oil paintings and passionate
films are conceived through extensive
exploration into some of the wildest
places on our planet.

His artistic expeditions have led him
to tackle challenges few encounter,
including: a knee-punishing trek on
Ellesmere Island with a 55-kilogram
backpack; enduring ravaging hordes
of mosquitoes while painting at the
edge of one of the highest waterfalls
in the world above the Arctic Circle;
being surrounded by Arctic wolves;
canoeing around an iceberg with his
easel to capture it from a unique point
of view; and depicting Mount Logan,
Canada’s highest mountain, from the Kluane icefields at an elevation of 3,000 metres...
all for the sake of his art.

In 2001, Trépanier first began filming his expeditions, leading to five documentaries: A
Painter’s Odyssey, Into The Arctic, Into The Arctic Il (nominated for a Canadian Screen
Award) and TrueWild: Kluane. His fifth film, Into The Arctic: Awakening, had its first
public screening in Monaco before Prince Albert I1.

INTO THE ARCTIC EXHIBITION TOUR

In January of 2017, Trépanier’'s INTO THE ARCTIC Exhibition—an unprecedented
collection of more than 50 canvases and three films—began touring for four years,
with 12 museums on the itinerary to date. Created from over a decade of painting and
exploring the Canadian North, it premiered at the Embassy of Canada in Washington,
D.C. In 2018, its Canadian premiere was in Vancouver, B.C. In 2020, the collection
will travel overseas for a European premiere in Monaco. Highlighting the collection is
the 15-foot-wide Great Glacier, quite possibly the largest Arctic landscape painting in
Canada’s history.

Trépanier has been featured in media around the globe, and his documentaries
broadcast internationally, sharing his passion for the wild places that he explores
and paints. Through his unique vision, expressed through art, films, public speaking,
online media, and a forthcoming coffee table book in 2020, Cory inspires in others
a deeper appreciation of our planet. Canadian Geographic named Trépanier one of
Canada’s Top 100 Living Explorers. He is a fellow of The Royal Canadian Geographical
Society and a member of The Explorers Club, receiving the Canadian chapter’s highest
award, the Stefansson Medal. He is also a National Champion of the Great Trail.
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Overview

The learning modules provided in this resource can be adapted for all grade levels
(grades K — 12) and are linked to the Canadian Geography Framework. They were
developed to be used in conjunction with Cory Trépanier’s Into The Arctic film series.
The learning modules provided in this teacher’s package cover multiple subject areas
and were created as a starting point for teachers and their students to explore and learn
more about the Arctic.

Here are two ways that the films can be used:

« The films can be screened in the classroom in their entirety.
« Each module includes a list of selected clips, and links to access them online.

In addition to the modules developed for this curriculum, the Into The Arctic film series
is well-suited to inquiry-based project exploration, where students can deepen their
knowledge through independent investigation.

LEARNING MODULES:

e ARCTIC GEOGRAPHY
Explore the unique geography of the Arctic and its key geographical features.

o HISTORY: ARCTIC EXPLORATION
Learn about the adventures and challenges Arctic explorers endured during
their voyages.

Learn about the rich and diverse cultures in Canada’s Arctic.

e NATURAL SCIENCES & ENVIRONMENTAL STUDIES:
ARCTIC CLIMATE & WILDLIFE
Explore the Arctic’s natural environment through investigation of its wildlife,
natural habitats, and the impact of climate change.

o VISUAL ARTS: ARCTIC ART PROJECT
Learn about the artistic process and challenges of creating art in the Arctic,
how nature inspires creativity, and create your own art.

e OUTDOOR EDUCATION: SURVIVAL SKILLS
Learn how to develop important navigation and survival skills while out
in the wilderness.

e CUMULATIVE LEARNING EXPERIENCE: ARCTIC ADVENTURE
Apply your new knowledge of the Arctic from what you’ve learned through
Trépanier’s Into The Arctic trilogy to plan and map your own Arctic adventure.
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Additional Arctic Resources

Use the following resources to assist students with research on an Arctic project or to
continue their education about the Canadian Arctic.

« Cory Trépanier, Into The Arctic (intothearctic.ca)

D> Map of Cory Trépanier’s Arctic adventure (intothearctic.ca/about)
D> Gallery of Trépanier’s paintings from the films (intothearctic.ca/paintings)

« Canadian Geographic Arctic Circumpolar Tiled Map (education.
canadiangeographic.ca)

« GCoogle Earth (earth.google.com)

o Parks Canada (pc.ca)

o Inuit Tapiriit Kanatami (itk.ca)

« Canadian Museum of Nature: Extraordinary Arctic (nature.ca/en/arctic)
« Nunavut Climate Change Centre (climatechangenunavut.ca)

» Canadian Space Agency: Space serving the Arctic and the Great Canadian North
(asc.csa.gc.ca)

« Polar Routes: The 9 Greatest Polar Explorers (polarroutes.co.uk)
« National Snow and |ce Data Centre (nsidc.ca)

« Polar Imperative (education.canadiangeographic.ca)

« NASA: Global Climate Change (climate.nasa.gov)

« Google Street View (free app to download and access 360° images)
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http://www.intothearctic.ca/
http://www.canadiangeographic.com/educational_products/tiled_map_arctic_circumpolar.asp
https://www.google.com/earth/
https://www.pc.gc.ca/en/index
https://www.itk.ca/
http://www.nature.ca/en/arctic
https://climatechangenunavut.ca/en/resources/educators-0
http://www.asc-csa.gc.ca/eng/satellites/everyday-lives/space-serving-the-arctic-and-the-great-canadian-north.asp
https://www.polarroutes.co.uk/inspiration/greatest-polar-explorers/
https://nsidc.org/data/google_earth
http://www.canadiangeographic.com/educational_products/products_polar_imperative.asp
https://climate.nasa.gov/vital-signs/arctic-sea-ice/

Expeditions Map

Spanning 1.5 million square kilometres, the Canadian Arctic is a land of extremes. To
capture the beauty and breadth of this region, Cory Trépanier undertook four expeditions
to paint the furthest reaches of the North.

With a pack full of painting, filming, and camping gear, he traversed over 40,000
kilometres, through 6 Arctic National Parks and 16 Arctic communities, and explored
many more places in between. He travelled by plane, helicopter, ship, boat, canoe, and
on foot, often stripping back day-to-day accoutrements to the basics of hiking boots,
food, and a tent, in order to immerse himself in his subject.

Explore the map to learn more about Trépanier’s journeys through this wild region of
our planet. A larger version of this map can be downloaded on the education resource
homepage (cangeoeducation.ca/ITA/) or go to page 80 to access a full sized map.
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ARCTIC
GEOGRAPHY_.

Grade level:

K-12 (this module can be adapted
for all grade levels)

Time:

Approximately 75 minutes (can be
adapted for multiple class periods)

Learning Goals

D> Students will learn about the
variety of Arctic landscapes
through Trépanier’s films and art.

D> Students will investigate
further into national parks
visited by Trépanier.

D> Students will learn about
“green” tourism and the unique

geographical features of the Arctic.

Film Trilogy Link

vimeo.com/channels/
itaarcticgeography

Materials

D> Arctic geography film
segment list (included)

D> National park template
(Appendix 1, page 77)

D> Student notebooks

> Computers (for research and
to view segments from
Trépanier’s films)

D> Art supplies for promotional
materials, such as crayons,
coloured pencils, paper
(as needed)

Overview

In this activity, students will explore the unique geography of the Arctic, learn about its
landforms and key geographical features, and discuss how climate change will impact
the geography of the Arctic.

Focus questions

How would you describe the geography of the Canadian Arctic? What makes it unique
compared to the rest of Canada and how can we protect this land from future climate-
related impacts?

Lesson Description

Minds on:
Students will watch various segments from Trépanier’s film series that show a variety
of geographical landforms and landscapes he visited throughout the Arctic.

Action:

Students will be placed in small groups and each group will select one national park
Trépanier visited during his travels and research more about this place. Students will
create either a brochure, a one-minute film clip, or a website to encourage tourists to
visit their chosen park.

Conclusion:
Students will share their promotional materials with the rest of the class.

O
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Minds on

Once students have watched Trépanier's film series, ask them about their overall
impression of the Arctic and which locations stood out as unique and why.

Explain that the Arctic is a diverse and unique place to visit— as witnessed in his travels.
It also changes from season to season, and with ongoing global warming and the
predicted effects it will have on the climate, the North is changing faster than expected.
Ask students what they know about these challenges. As students explore geography in
this module, encourage them to keep these challenges in mind.

Next, as a class, list some of the types of places Trépanier visited throughout his
adventure. The list should include the following:

- Fiord

- lIsland
- River

- Glacier

- Historic site
- National park
- Lake

- Mountain

- Town

Using this list, allow time for students to go back and explore what these places looked
like, how Trépanier described them, and what stood out as unique. Have students select
five words from their list and record their comments in their notebooks or online in a
shared Google document. Use the Arctic Geography film segment list to help students
find these places in the films.

Discussion questions:

+ What do students already know about the Arctic and what is something they would
like to learn more about?

« Which location from the films would students like to visit? Why?
- What surprised students about the Arctic landscape?
«  How would students describe the geography of the Arctic?

« What links could students make between the Arctic and climate change?

Connection to the
Canadian Geography
Framework

Concepts of Geographic Thinking

D> Patterns and trends
D> Geographic perspectives

Inquiry Process

D> Gather and organize
D> Interpret and analyze
> Communicate

Geospatial Skills

> Foundational elements
> Spatial representations

Into the Arctic | Teacher’s Guide | Arctic Geography | Page 12
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Action

Bring attention to the Into the Arctic map which highlights each place Trépanier
visited throughout his journey (intothearctic.ca/about). Once students are more
familiar with some of the landforms and geography of the Arctic, explain that they
will select and research a national park in the Arctic that Trépanier has visited.
Throughout Trépanier’s adventure, he visited six national parks in Canada’s Arctic:

«  Tuktut Nogait National Park
- lvvavik National Park

- Auyuittuq National Park

- Quttinirpaaq National Park
- Sirmilik National Park

- Aulavik National Park

Divide students into six groups and give each group a different national park.
Explain that each group will be responsible for promoting “green” tourism in their
park and to do this they must feature the unique geography of their park and the
various activities tourists can do within it. Students can promote their park in a
variety of ways, such as:

« Printed Brochure
- One-minute video segment

«  Website (using free platforms such as Google Sites)

Explain to students that their promotional material must highlight an aspect of
their park that is affected by climate change in some way, as well as the steps
being taken by the park to reduce the carbon/environmental footprint of its
employees and visitors.

Using the national park template (appendix 1, page 77) as a guide, allow time for
students to research their national park, fill in their template, and determine how
they wish to promote “green” tourism in their park.

Conclusion and Consolidation

Set aside time for each group to share their promotional materials with the rest
of the class. Once everyone has presented, have a class discussion about how the
geography of these parks is similar/different. Ask students why national parks are
important. Finally, conclude the lesson by discussing the challenges mentioned at
the beginning of this module about the effect climate change is having on the Arctic.

Into the Arctic | Teacher’s Guide | Arctic Geography | Page 13


http://www.intothearctic.ca/wp-content/uploads/2016/12/ITA_Exp_MAP.pdf

.'H-___H'ET .

ARCTIC
GEOGRAPHY._.

Discussion questions:

« How will climate change impact the geography of their national park
and of the Arctic?

« How can “green” tourism benefit the Arctic?
- How can tourism benefit an environment but also harm it?

- What can students do to help, raise awareness, or better prepare for these changes?

Extend your geographical thinking

Now that students have learned about the geography of the Arctic, apply what students
learned to your province/territory and your local area. What unique geographical features
are present around your local community? What makes them unique? How were they
formed? Explore the natural geography of your local surroundings and, if possible,
arrange a field trip to see them, collect data, and map the geography of their local area.

Modifications

For younger grades: Teachers can select one of the three promotional methods and
have all students complete the same type. Teachers can also arrange to watch the film
segments as a class, followed by discussion to ensure all students are staying on task
and understand the topic at hand.

For older grades: Students are given the choice to work in groups or individually and are
given a random national park to research and present.

Additional: Have students explore their national park using Google Earth or Google
Cardboard VR. Parks Canada has been collecting 360-degree images in all of Canada’s
national parks. Arrange for students to virtually visit their national park to aid in the
development of promotional materials. To access the 360-degree images students will
need to download Google Street View app onto their handheld device.

Assessment Opportunities

Teachers can assess:

-+ how successful students are at brainstorming Arctic geographical features
and participating in the class discussion on the Arctic.

- the final product and hold conferences with students to further
explore their project.

« how students interact and work together in groups.
Students can assess their peers on how they contribute to their assignment.

Teacher can provide each group with an assignment mark that contributes to their
final grade.

Into the Arctic | Teacher’s Guide | Arctic Geography | Page 14
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Grade level

K-12 (Can be adapted for all
grade levels)

Time
Approximately 75 minutes (can be
adapted for multiple class periods)

Learning Goals

D> Students will learn about the rich
history of the Canadian Arctic
and the Inuit who live there
by observing places visited by
Trépanier through his film series.

D> Students will discover Arctic
exploration by selecting an explorer
and mapping their voyage.

Film Trilogy Clips Link

vimeo.com/channels/itahistory

Materials

D> Arctic exploration film
segment list (included)
D> Arctic exploration
template (Appendix 2, page 35)
> Computers (for research)
D> String/yarn (optional)

Overview

Students will learn about the adventures of early Arctic explorers and the challenges
they encountered.

Focus question

What challenges did Arctic explorers encounter as they travelled through the Arctic?

Lesson Description

Minds on:
Students will see places early Arctic explorers visited by watching select segments
from Trépanier’s film series.

Action:
Students will select one Arctic explorer and create a brief biography about them and
map their route.

Conclusion:
Students will write a letter home from the perspective of their explorer, outlining
their experiences.

Minds on

Ask students to close their eyes and travel back in time 200 years. Although many
Indigenous Peoples were already living on the land at this time, the Dominion of
Canada had not yet been formed and little was known about the Arctic. How did people
communicate, travel, dress, cook and collect information 200 years ago (consider
communication between Indigenous communities and European communities)? Ask
students to think about how they would prepare for a voyage back in the day to a place
few people have visited and discuss these ideas in small groups, followed by a larger
class discussion. Have students keep in mind the resources at the time.

Explain to students that exploring the Arctic was something many explorers dreamed
about but few accomplished because of how dangerous it was. Ask students what

factors would make these voyages dangerous and compare them with the types of
dangers Trépanier encountered throughout his journey.

O
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During Trépanier’s travels, he visited places named after certain Arctic explorers. As a
class, watch clips about the following to learn more. If time allows, watch the additional
segments provided at the end of this activity in the film segment list.

Adolphus Greely (Into the Arctic I1)
Wilberforce Falls (Into the Arctic I1)

John Franklin (Into the Arctic: Awakening)
John Rae (Into the Arctic: Awakening)
A.Y. Jackson (Into the Arctic: Awakening)

Discussion questions:

Why did these early explorers travel to the Arctic? How did they travel?

How do you think their families felt about them leaving? What did you think they
wanted to find and why is it worth venturing out into the unknown?

What evidence of their voyages did they leave behind?
How have these locations been preserved?

Did these explorers have encounters with the local Indigenous population and
how did these interactions play out?

How have these locations changed over the last two centuries? How do you predict
they will change in the next 200 years?

What makes the Arctic a a potentially dangerous and challenging place to travel?
How can one prepare to explore this area safely?

Action

Explain to students that they will be creating Arctic explorer profile cards. Have students
select one Arctic explorer to learn more about and use the Arctic Explorer Template (appendix
2, page 78) to gather more information about this person. Students will be asked to collect
information on the explorer’s life and to map out their route through the Arctic, highlighting
where the explorer set sail and where they stopped throughout the Arctic.

Examples of Arctic explorers:

Sir James Clark Ross « Richard Weber

Sir Martin Frobisher - Roald Amundsen

Henry Hudson - Dr. John Rae

Sir Ernest Shackleton « Charles Francis Hall

Fridtjof Nansen - Adolphus Washington Greely
Robert Peary « Knud Rasmussen

Sir John Franklin +  Sir Wally Herbert

Connection to the
Canadian Geography
Framework

Concepts of Geographic Thinking

> Patterns and trends
D> Spatial significance

Inquiry Process

> Gather and organize
> Evaluate and

draw conclusions
> Communicate

Geospatial Skills

> Foundational elements

Into the Arctic | Teacher’s Guide | History: Arctic Exploration | Page 24



Conclusion and Consolidation

Now that students know more about their explorer, have them imagine that they are
the explorer on the voyage and are writing a letter home to a family member, business
partner, member of government, or whomever they believe is most appropriate and
significant to their explorer. Have students write their letter and encourage them to
be as accurate as possible on what they are seeing, experiencing, wearing, and eating.
Remind students to write as much detail as possible regarding the land, available
food, the weather, etc. An alternative to writing a letter can be for students to write
a brief monologue from the perspective of their explorer and present it to the class.
Afterwards, conclude the class by asking students about Trépanier’s experiences in
the Arctic and the importance of exploring new places.

Discussion Questions:

« What motivated Cory to go North? What evidence was there of this motivation/
inspiration in the film?

- How different would the world would be if explorers didn’t explore other parts
of the world?

- What would we know? What wouldn’t we know?

«  How different is the land they discovered both before and after they discovered it?

Extend your geographical thinking

Using Canadian Ceographic's Arctic Circumpolar tiled map or a map of your choice,
have students use different colours to map out where their explorer went. This can be
done with coloured string, drawn on with colour markers, or done digitality through
a map-making software. Once complete, discuss with students the patterns and
trends on where these explorers went, why, and what happened to them. Discuss
the kinds of relationships these explorers had with the local Indigenous Peoples
and how the Inuit may have felt when they first met these explorers. Students can
also create a digital map using websites like Coogle MyMaps or Esri Story Maps to
present what they learned.
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Modifications

For younger students: As students are researching their explorer, create a class timeline
of Arctic exploration and make references to what else was happening at this time in
history in other parts of Canada. Students can also create a presentation using bristol
board as a tech-free option.

For older students: Teachers can set up a Google site about Arctic explorers, and
students can each input information about their explorer on their own subpage.

Additional: Teachers can have students create a mock social media account (Facebook,
Twitter, Instagram) for their explorer and students can draft some mock posts from their
trip. Students can also create their own online blog.

Assessment Opportunities

Students can submit their letters to be marked.

Teachers can assess students:
«on how they contribute to in-class discussion.

- on how they collect and gather information and how students complete their
explorer map.
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HUMANITIES & SOCIAL SCIENCES:
I'ARCTIC IN DIGENOUS ‘CULTURE
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K-12 (Can be adapted for all Students will learn about the rich and diverse cultures in Canada’s Arctic.
grade levels)

Approximately 75 minutes (can be How do northern Indigenous communities use their knowledge of the local land

] . ved
adapted for multiple class periods) to survive:

> Students will learn about and Minds on:

examine .SI_’eC'.ﬁC Indigenous Students will watch select segments from the Into The Arctic films to learn about

commumhgs n Canada’s North. Trépanier’s interactions with Arctic communities and Indigenous Peoples.
> Students will discuss the

importance of traditional Action:

knowledge F’fa region. Students will work together to learn about Arctic communities and create an Arctic
D> Students will be encouraged to communities map.

reach out to learn more about

Indigenous cultures in their Conclusion:

own communities. Students will reach out to a local Indigenous organization or local Elders to learn

more about the land surrounding their hometown.

vimeo.com/channels/itahumanities

Give the class three minutes to brainstorm adjectives that describe what they
know about the Arctic. Encourage students to think about films, pictures, and any

D> Indigenous culture film other relevant connections to the Arctic that they may have experienced. Have
segment list (included) students share with the class one of the adjectives they came up with. Write these
P> Arctic Circumpolar tiled map words on the board and ask students what patterns or trends they notice about
(can be downloaded for free how the Arctic was described.
from Canadian Geographic
Education website) Inform students that the communities and cultures in the Arctic are as diverse as
> Computers (for research) the Arctic landscape itself. As a class, watch the following segments from Trépanier’s
> Cue cards (optional) films highlighting the communities Trépanier visited and the people he worked with.
> String/yarn (optional) If time allows, watch more clips, using the Arctic culture and people film segment list

provided or have students watch these individually.

Note: These individual clips can be found here: vimeo.com /channels /itasocialstudies
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Discussion questions:

How did these communities and community members
assist Trépanier?

How is a knowledge of the local land imperative for a community’s livelihood?
What kind of relationship do these communities have with local wildlife?

In what ways are these communities different than what students expected? In
what ways are they similar?

What differences or similarities do students notice between these communities
and your own? How would students explain the reasons for these differences?

What do students think non-Indigenous people can learn from the Inuit and how
do you think you can incorporate these practices into your daily life?

For students living outside an Arctic community: How do you feel you would be
similar/different had you been raised in an Arctic community?

Now that students have seen the communities visited by Trépanier, explain that they are
going to create a collaborative map featuring various Arctic communities. Download
Canadian Geographic's tiled map of the Arctic and piece it together as a class. If possible,
pin this map to a bulletin board, tape it on the wall, or project it onto the board. Next,
have students select a different Arctic community to research that is labelled on the
map. As students are researching their community, have them find answers to the
following questions:

Name of community in the Inuit language and its meaning
Community size
2-3 sentences providing more information about the community

Challenges this community faces (e.g., climate change, energy demands,
medical facilities)

Unique elements of their culture, history or traditions

Once students have completed their research, distribute cue cards or coloured pieces of
paper for students to place their information on or instruct them on how to approach this
assignment digitally. Ask students to put the Inuit community name and meaning in larger
letters at the top. Explain to students that these cards will be placed around the Arctic
map. For students who are doing this online, have students use a blank Microsoft Word or
Google document to take notes on.

D> Interrelationships
> Geographic perspective

> Gather and organize
> Communicate

> Foundational elements
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When ready, have students tape or pin their cards around the border of the map and
draw a line, either physically (using markers or string) or digitally (using a device)
to show the exact location of the community. Once every student has done this, you
should have a complete Arctic communities map.

Allow time for each student to share information about what they learned from their
research. Once every student has shared, create a class discussion about the types of
challenges these communities face living in the far North.

Discussion questions:

Do residents travel between communities? If so, how do they travel?
Does every community have a school? Health centre? Grocery store? Park?
Does the word “community” have a different meaning in the North?

How will climate change impact these communities? What challenges may
these communities face in the next 10, 20, or 50 years?

What resources will become more or less abundant as the climate continues
to change?

How is culture passed on through generations?

What challenges are youth living in Arctic communities facing as climate
change is impacting their local environment?

Now that students have learned more about the Indigenous communities living in the
Arctic, have students learn more about the Indigenous Peoples living in (or near) their
local community. Reach out to a local Elder or Indigenous organization and invite
them into your class for the day to share information about their culture, to learn
about their customs, stories, and language. Alternatively, arrange a field trip to learn
first-hand about local Indigenous culture.

For younger grades: Borrow a couple of books about the Inuit from school or the local
library to read at the start of the activity to your students so they become more familiar
with Inuit culture.

For older grades: Teachers can use online map-building applications such as Google
MyMaps to build their Arctic communities map.

Additional: Teachers can try to reach out to a school in a northern community and
arrange a Skype session or a Google Hangout for students to connect with

other students. Collaborate with a class living in a northern community to

be pen pals with students in your classroom.
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Teachers can assess:
how students are participating in group discussions.

how students research and gather information.

Teachers can mark students’ community cards as part of their current unit's assessment.
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Grade level

K-12 (Can be adapted for
all grade levels)

Time
Approximately 75 minutes (can be
adapted for multiple class periods)

Learning Goals

> Students will learn about the
Arctic environment and the
animals that live there.

> Students will discover how these
animals survive and have adapted
to the climate.

> Students will discuss future
impacts to the environment in
the Arctic.

Film Trilogy Clips Link

vimeo.com/channels/
itanaturalsciences

Materials

D> Arctic climate and wildlife film
segment list (included)
> Computers (for research)

Overview

In this activity, students will explore the natural environment and climate of the Arctic.
Students will apply their understanding of the Arctic climate to learn more about the
types of animals that live there, their natural habitat, and how animals have adapted
to survive in this region.

Focus question

What is the natural environment and climate like in the Arctic? What wildlife can be
found in the Arctic and how will climate change impact their habitat in the future?

Lesson Description

Minds on:
Students will watch short film segments from the Into The Arctic films to learn about
the Arctic environment and the types of animals living there.

Action:
Students will select an Arctic animal to investigate the environment of the Arctic further.

Conclusion:
Students will share their research with their class and create an Arctic food chain to
visually display the impacts of the changing climate on the wildlife living there.

Minds on

Ask students to imagine themselves standing in the Arctic 50 years from now and
ask them to describe what this world may look like. What does it feel like? What do
you see around you? Are there any animals? What is the climate like?

Ask students what the difference between weather and climate is. Explain that weather
refers to the day-to-day state of the atmosphere and climate refers to the weather of a
place averaged over a long period of time (usually about 30 years). Ask students how
climate affects where humans and animals live and how they live and survive.

As a class, brainstorm the different types of animals that live up in the Arctic. Ask
students to consider how these animals survive in the Arctic and adapt to the Arctic
climate. Divide your class into three groups, representing the categories of land,
water, and air, and have students think of animals that fit into those categories.

Next, show film segments from Trépanier’s films that highlight his encounters with
various Arctic wildlife, using the Arctic wildlife film segment list provided. Have
students create a table in their notebooks to take notes while they are

watching these segments (see example table on page 38).
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Natural environment Connection to the
(Where did Trépanier see the animal?) Canadian Geography
Framework

Animal Animal description

Concepts of Geographic Thinking

D> Patterns and trends
> Geographic perspective

Once students have seen a variety of Arctic wildlife, allow time for students to share their D> Spatial significance
notes with a student sitting next to them. Ask students to discuss with each other where

these animals were when Trépanier saw them, how he and the locals reacted and any Inquiry Process

overall impression they had from seeing the animals. Allow time for students to share [> Gather and organize
their thoughts with the whole class. Ask students to consider the types of environments D> Interpret and analyze

that are habitable and what is required for different animals or humans to survive in them.

Geospatial Skills

Discussion questions: .
9 > Foundational elements

- Describe the behaviour of the animals when they were in range of humans. [> Spatial representations

« How did the surrounding environment play a role in the behaviour of the animals?

Action

In pairs or individually, give students a different Arctic animal to research further. Allow
time for students to research the following about their animal:

+ Scientific name

- Diet (What does it eat and how does it get its food?)

. Size

- Lifespan

- Adaptation (How does it survive the Arctic climate?)

- Habitat range (Where does it live?)

-+ Breeding and raising young

- Enemies (Is it hunted or a food source for another animal?)
« Hunting/camouflage strategies

«  How they could be affected by climate change

« Interesting fact

Using an online platform like Google Draw or a blank piece of paper, have students
create an Arctic animal information card dividing it up into the categories above. Have
students draw the animal and add in as much detail as they can about the natural
environment around the animal. For older grades, encourage students to draw a map of
their geographic range.
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Once students have completed and submitted their Arctic animal cards, post
them around the classroom so students can view their classmates’ work and
learn about other Arctic animals. If these cards were developed digitally, consider
posting them on social media (where appropriate). Create a class discussion
around how each of these animals survives in the Arctic and how they might be
affected by the changing climate.

Discussion questions:

- How is the animal equipped to survive in the Arctic climate/environment?
« What would happen if they were in a different climate/environment?

< How can you tell the animal is made for this climate/environment?
(E.g., fish have gills, which makes them suited to an aquatic environment.)

Conclusion and Consolidation

Conclude the lesson by bringing attention to what each of the Arctic animals eats. As
a class, create an Arctic food chain on the board. Ask for one volunteer to name their
animal first. If that student mentions another student’s animal, have that student
stand up and name what their animal eats. Repeat this until you have created an
Arctic food chain as a class and are able to link or show a connection among all
students’ animals. Students can also complete this activity by standing at the front
of the room and pretending to be their animal by making gestures or sounds. At the
end of this activity, have a couple of students sit down to represent animals going
extinct. How does this affect the food chain? What might have caused these animals
to go extinct? Use this food chain to discuss with students the fragility of the Arctic
and the impact climate change is having.

Discussion questions:

< Which animals are at the top of the food chain?

< What happens when an animal cannot find enough food or becomes
endangered due to overhunting/overfishing? What or who would cause this?

- How can we protect Arctic wildlife?

Conclude this activity by asking students to consider how their animal might adapt
to the changing climate of the Arctic.
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Extend your geographical thinking

Have students write their own children’s book or create a comic strip raising awareness
about the changes happening in the Arctic and how wildlife is being threatened. Read
this story to students in another grade level and educate other classes about the changes
and challenges happening in the Arctic. Students can also create a short video, public
service announcement, or website to help raise awareness about their animal.

Discussion questions:
« How is the climate changing in the Arctic? And how do you think that will affect
the rest of the world?

« What can we do individually, as a community, and on a global level to help reverse
the negative impacts of climate change? What are these impacts?

- In what ways has the climate changed since you were young?
- Inwhat ways do you predict it will change in the next 10 years? 50 years? 100 years?

« Now that you've seen examples from the film clips on how the Arctic is changing
and how it has affected the animal life living there, how do you think humans will
need to adapt to this changing climate?

Modifications

For younger grades: Students can learn about these Arctic animals as a class through
various story books. Integrate these into your daily story time and afterwards discuss the
information together. Once you have collected information on a variety of Arctic animals,
play a game of charades and have students guess which animal they are acting out.

For older grades: Create an awareness campaign on social media, sharing facts about your
Arctic animals and how your Arctic animals are being impacted by the changing climate
and why this matters. Connect with local organizations to learn more about the scientific
research occurring to protect the Arctic animals and how students can get involved.

Additional: Have students select two Arctic animals and create a Venn Diagram
comparing them.

Assessment Opportunities
Teachers can assess:
- how students participate in class discussions.

- students’ research, their animal information cards, and final assignment
(e.g., children’s book, comic strip, website or video).
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Grade level

K-12 (this module can be adapted
for all grade levels)

Time
Approximately 75 minutes (can be
adapted to multiple class periods)

Learning Goals
> Students will learn about the

challenges Trépanier faced when
painting in the Arctic wilderness

throughout his expeditions.

D> Students will be inspired by
nature to immerse themselves
in new styles and approaches
to making art.

D> Students will have an opportunity

to expand their understanding
of the artistic process and the

difference between creating art
outdoors versus in-studio.

Film Trilogy Clips Link

vimeo.com/channels/itavisualarts

Materials

D> Arctic art film segment
list (included)

> Computers (to view film
segments and Trépanier’s
online gallery)

D> Art supplies (as needed,
not included)

Overview

Students will learn about the challenges of creating art in the wild and will create
their own Arctic-inspired art piece in their own community.

Focus question

What specific considerations must be made when preparing an art project
about a landscape, animal or person in the Arctic as opposed to making art in
a different location?

Lesson Description

Minds on:
Students will watch segments from Trépanier’s film series to learn about the challenges
of painting and creating art in the wilderness.

Action:
Students will select one of Trépanier’s paintings from his adventure to analyze and
reflect upon. Students will sketch their own version of an Arctic landscape.

Conclusion:
Students will select a place in their community to create an art piece, and work with
the class to create a gallery of their own art.

Minds on

Ask students what they think being Canadian means and what influence it has on
creating art. How is our art different than other places in the world? How do the
arts influence our Canadian identity? For those from other countries or with families
from other countries, how does this shape your identity? What differences have you
found in art created in Canada versus the art of your ancestors? What do you think it
means to be an artist and do you have certain responsibilities? If so, what are they?

Using the film segment list provided with this module, watch film clips about
various paintings Trépanier created while he was in the Arctic. Ask students to pay
attention to weather, location, time of day, and how Trépanier selects his locations
and prepares himself to paint. Afterwards, have a brief class discussion using the
questions provided or have students come up with their own.
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Discussion questions:

« Why did Trépanier travel to the Arctic? What was his purpose?

« What motivated Trépanier to document the Arctic in this way?

- Why was it important to physically visit these sites?

«  What challenges did Trépanier face when painting various sites?

. How did Trépanier choose his locations? How did he approach each site and
determine the best spot for his painting?

In pairs or small groups, allow time for students to select a painting of their choice
by going to Trépanier’s gallery at intothearctic.ca/paintings-edu. Using the title of their
selected painting, have students find the film segment of Trépanier painting it in the
field. Have students locate the painting on vimeo.com/channels/itavisualarts and
encourage them to observe the materials he uses, the challenges he faced, how he got
there, where he stood, time of day, weather, etc. Have students consider the various
perspectives of each site and draft these observations in their notebooks while they are
watching their segments. Allow time for students to share what they learned with the
rest of the class by either arranging for oral presentations or having students contribute
what they learned in a class blog.

Action

Explain to students that they are going to create their own Arctic art using a scene from
Trépanier’s films. Ask students to think about what they are interested in and what they
feel most comfortable drawing. It can be an animal, landscape, person, etc. Next, have
students reflect on a place or experience from Trépanier’s adventure that they could
draw or document. Students can use the film synopsis, Trépanier’s painting gallery, or
the lists provided with this module to help them choose a place. Have them think about
perspective (e.g., bird’s eye view, from below looking upwards, underwater).

Have students sketch or paint their selected scene. Alternatively, if students are
interested in photography, videography and/or digital media, have them explore a
location of the film using their digital media skills to create their own art project of
choice. Explain to students that how they choose to document their scene is entirely
up to them and dependent on their art style.

Once students have finished, post everyone’s art around the classroom and arrange a
gallery walk or post and share student’s work on your class blog or social media outlets.
Have students write a 50-word description of their artwork and why that specific scene
spoke to them.

Conclusion and Consolidation

Conclude this lesson by bringing this experience back to the local community. Arrange
for a walking tour around your school neighbourhood or, if available, a visit to a
conservation area, park or place out in nature. Have students walk around their site

Connection to the
Canadian Geography
Framework

Concepts of Geographic Thinking
> Geographic perspective
D> Spatial significance

Inquiry Process

D> Formulate questions
D> Gather and organize
D> Interpret and analyze

Geospatial Skills

> Foundational elements
> Spatial representations
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and find their own scene or item to sketch or paint out in their local wilderness.
Consider visiting the same location at different times of day to encourage students
to consider the importance of lighting/environment when creating art.

Discussion questions:
- How do you think these paintings would be different if Trépanier hadn’t
physically visited the locations?

«  How does Trépanier’s approach to art parallel past Canadian artists who drew
inspiration from nature directly? (e.g., Group of Seven)

« How do the Inuit reflect their passion and connection to the land through art?

Extend your geographical thinking

Trépanier is one of many talented Canadian artists. Have students choose a
Canadian artist to research so that they can learn more about different art styles,
painting composition, and how other artists have documented Canada’s land
and culture.

Modifications

For younger grades: Select a film segment that your students will enjoy and share it
with the class. Watch the film segment once and then replay it, this time pausing at
your selected scene. In their notebooks, have students select something from this
scene to draw and write a sentence describing it.

For older grades: Have students choose a scene from a film segment and create
an illustration depicting how they think the Arctic will change in the next 50 years.

Additional:
- Use Google Cardboard and Google Street View (or Google Earth) to jump into a
360-degree Arctic photo. Have students draw a scene from one of these images.

« As aclass, select your favourite scene and have all students draw the same site.

Assessment Opportunities

Students can submit their art projects to be graded.

Teachers can assess students by measuring:

- the quality and value of the critique and feedback they provide
to other students.

« how students participate and engage in class discussions.

« how students analyze and comment on each others’ art pieces.

Into the Arctic | Teacher’s Guide | Visual Arts: Arctic Art Project | Page 51
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OUTDOOR EDUCATION
SURVIVAL SKILLS

Grade level

K- 12 (this module can be adapted
for all grade levels)

Time
Approximately 75 minutes (can be
adapted for multiple class periods)

Learning Goals

D> Students will discuss
the importance of having
strong navigation skills.

D> Students will practice their
own navigation skills in their
local community.

D> Students will gain an
understanding of the importance
of navigation, especially out in
the wilderness.

D> Students will go on their
own excursion and document
their experience using a
personal journal.

Film Trilogy Clips Link

vimeo.com/channels/
itaoutdooreducation

Materials

D> Navigation film segment
list (included)
> Computers (for research)
> Devices (to create video skit)

Overview

In this activity, students will learn the importance of navigation and survival skills
while out in the wilderness and practice their skills in their local area.

Focus question

What navigation skills are needed to survive out in the wilderness and how can
we learn them?

Lesson Description

Minds on:
Students will watch segments from Trépanier’s film series that highlight the variety of
excursions Trépanier took throughout his journey and how he prepared for each one.

Action:
Students will learn about smart navigation skills and tips on how to survive when
out in the wilderness.

Conclusion:
Students will practice their navigation skills out in the field and create a journal
entry documenting their experience.

Minds on

Ask students to share a family trip or a vacation experience. What went into the
planning and preparations for the trip? Who planned it? How long did it take to
plan? What supplies did you need? What important steps must someone take when
planning a trip? Why? What extra steps do you think you need to take when travelling
with younger people versus people with a lot of experience?

Explain to students that expeditions take months and even years to plan. Explorers
and adventurers need to monitor weather, test out gear, assemble a team, map out
routes, buy plane tickets, permits, etc. Ask students what types of things Trépanier
had to consider and plan for his Arctic adventure. Use the following film clips and
discussion prompts to review what went into Trépanier’s preparations for his journey:
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OUTDOOR EDUCATION:
SURVIVAL SKILLS.

Film 1 (00h:02m:00s - 00h:03m:51s)

Discussion questions:

« What was Trépanier’s mission for his expedition?
- How long did he research and plan for his journey?
- What was his approach while exploring the Canadian Arctic?

+ Who accompanied him on his first journey and what role
did each of them have?

« What extra steps do you think you need to take when travelling with
younger people? What about travelling with inexperienced people versus
experienced people?

Film 2 (00h:03m:19s - 00h:06m:54s)

Discussion questions:

< What type of gear did Trépanier pack? How did he travel with it?

« How can you prepare for an environment that is constantly changing?

Film 3 (00h:04m:00s - 00h:07m:04s)

Discussion questions:

- How did Trépanier traverse the Thompson River? Who went with him?
« What supplies did they pack? How did they transport everything?

- Did anything unexpected happen during the trip? If yes, how was the situation
handled? Could it have been handled better?

Action

Inform students that having basic navigation and survival skills when out in the
wilderness is vital for survival, even if you are only planning for a day hike on a local path.
There are many skills associated with navigation and outdoor adventure. Ask students
to brainstorm some skills needed and create a list as a class.

Connection to the
Canadian Geography
Framework

Concepts of Geographic Thinking
> Geographic perspective
D> Spatial significance

Inquiry Process

D> Gather and organize
> Evaluate and draw conclusions

Geospatial Skills

> Foundational elements
D> Technology
> Fieldwork

O
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OUTDOOR EDUCATION
SURVIVAL SKILLS

Skills should include:
« Using a compass
- Map reading
- Staying on the path (avoiding shortcuts)
- Avoiding dangerous plants and animals
- Packing a backpack/daypack
- Locating north (without a compass)
< How to be prepared for all weather conditions
« How to respond during an emergency
- Knowing CPR and first aid

- Animal safety (e.g., bear spray, whistles or bells)

Divide students up into small groups and give each group a different navigation
skill to investigate. Inform students that they will be creating a short video about the
do’s and don’ts of their select skill. If students do not have access to the appropriate
devices to create a video (tablets, smartphones), modify this activity for students to
create a skit for the rest of the class instead. Explain that the purpose of this activity
is to educate others on how to be prepared and know how to use their navigation
skills when hiking, camping, or exploring outside.

When students are ready, allow time for each group to share their skit or film with
the rest of the class. Once all groups have presented, have a class discussion about
how students can practice these skills and strengthen them.

Conclusion and Consolidation

Arrange for a field trip or excursion in your local community. Take students to visit a
local park, conservation area, hiking trail, provincial or national park and have them
practice their navigation skills that they learned earlier in class. Throughout the
day, have students comment on the direction they are walking, and identify trees,
plants and wildlife they see. Have students document their experience by writing in
a journal throughout the day. When possible, arrange for longer reflection periods
so students can draw something that the see on-site, adding to the geographical
perspective of their field journal. Many conservation areas and parks offer student-
oriented workshops specific to outdoor safety—if possible, invite an expert to join
you during your excursion.
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OUTDOOR EDUCATION
SURVIVAL SKILLS

Extend your geographical thinking

The outdoors can be enjoyed by all in every season. Arrange for students to go on a
nature walk or excursion in each season and discuss how the necessary navigation and
survival skills may change based on the seasons. Create a poster or display to raise
awareness in your school about navigation and survival skills.

Modifications

For younger grades: Begin with basic navigation and map-reading skills and test these
skills in your school playground or neighbourhood—somewhere your students are
familiar with. Have students keep a journal throughout the school year about their
experiences outside.

For older grades: Arrange for a camping weekend with students where they can go hiking
and camping in the wild.

Additional:

- Invite a parent or community member to come in and share their experience
from camping trips or excursions.

- Have students research current survival apps that assist campers outside.

- Introduce students to geocaching. Geocaching is a great way to get students
outside and practicing their navigation skills.

- This activity can be incorporated into your annual class trip where students can
use their new navigation skills.

Assessment Opportunities

Teachers can assess:
- how students research and present their videos/skits.

- how students participate and are engaged in class discussions.
Students can assess their navigation skills while on their field excursion.

Students can submit their journals to be marked.
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CUMUfATIVE LEARNING
EXP_ERIENCE"’ARCTIC ADVENTURE

Grade level

K- 12 (this module can be adapted for
all grade levels)

Time
Approximately 75 minutes (Can be
adapted for multiple class periods)

Learning Goals

D> Students will learn more about
expedition preparations and
the geography of the North by
planning and mapping their
own Arctic adventure.

D> Students will gain knowledge
about different equipment
used during expeditions and in
the North, and how to use the
equipment safely.

> Students will become informed
of the challenges that go into
preparing for a voyage and learn
how to keep themselves out
of harm’s way.

Materials

> Computers (for research)
D> Arctic expedition planning
template (Appendix 3, page 76)

Overview

In this activity, students will apply their knowledge of the Arctic and what they learned
in Trépanier’s Into The Arctic trilogy to plan and map their own Arctic adventure.

Focus question

If | went on an Arctic expedition, where would | go and what would my expedition
look like?

Lesson Description

Minds on:
Students will reflect on what they have learned about the Arctic and brainstorm
what parts of the Arctic they are drawn to and interested in.

Action:
Students will plan and map their own Arctic adventure.

Conclusion:

Students will discuss the challenges that went into their planning and preparation,
the types of people they would like to accompany them on the expedition, and
compare the similarities and differences between each student’s adventure.

Minds on

Create a class discussion on what draws people to visit and explore the Arctic. Ask
students if they could visit the Arctic, where would they go and why. Have students
answer the following questions in their notebooks or share their ideas with a partner.

Discussion questions:
- What interests, skills or hobbies do students have that would draw them to
visit and explore the Arctic?
- How can | use my skills/hobbies to explore the Arctic? Where would | go?
« What would | need to research further before going to the Arctic?

- Does anything worry or scare me about the Arctic? Does anything excite me?

Next, have students write down one question about what they want to learn more
about in the Canadian Arctic. How can they go about finding the answer to their
question? Have students share their questions with the class and allow time for

students to offer suggestions about how to find these answers.
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CUMUfATIVE LEARNING
EXP_ERIENCE"’ARCTIC ADVENTURE

Action

Inform the class that they will be planning and mapping their own Arctic adventure, just
like Cory Trépanier did. The purpose of this activity is for students to map out an Arctic
expedition and to plan it around the development of a skill (e.g., photography, painting,
videography) or focusing on something of interest (e.g., plants, wildlife, climate change).
Using computers for research and the Arctic Expedition Planning template (appendix 2,
pg 78), have students research and plan their own Arctic adventure.

Remind students that they must plan their expedition around the following guidelines:
«  Students must have a focus for their expedition. Why are they visiting?

- Students can invite a maximum of three people to accompany them. Ask
students to outline who these people would be and their skill sets.

- Students must travel to an Arctic location in Canada. No international travel.

- Students must identify how they will be travelling around (e.g., by ship or boat,
on foot, by truck).

+ Students must visit a minimum of five locations, and include why they chose
these locations.

- Students have a maximum of two months for this expedition (season can be
determined by students).

- Students must create a list of the gear they will travel with (encourage students to
be as specific as possible).

- Students should create a budget for their expedition. How much will it cost?

- Students should indicate how they plan on staying in touch (e.g., cell phones,
satellite phones, social media) with family back home.

« Students should have a plan in case medical assistance is needed.

- Students should indicate if, and how, they plan on working with locals at any
point during their expedition.

Conclusion and Consolidation

Allow time for students to share their Arctic expedition with the rest of the class. This
can be done in the form of a gallery walk around your classroom, online through your
Google Classroom account, or by doing class presentations.

Once everyone has shared their Arctic expedition, have a class discussion about where
students wanted to go, why, who went with them, and any patterns and trends that
stood out among the expeditions. What important preparations and decisions must
someone consider when planning a trip to the Canadian Arctic? How can someone best
prepare for a trip like this?

Connection to the
Canadian Geography
Framework

Concepts of Geographic Thinking

D> Patterns and Trends
> Geographic perspective
D> Spatial significance

Inquiry Process

D> Gather and organize

D> Interpret and analyze

> Evaluate and draw conclusions
> Communicate

Geospatial Skills

> Foundational elements
> Spatial representations

O
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Extend your geographical thinking

Have students create their own gear review. Ask students to select one item they
considered a necessity for their Arctic adventure and research it. For example, rather
than having students write “tent” on their packing list, have students research
which specific tent they want and why. Have students select one specific item and
imagine they are in the Arctic testing this gear. Have students write a mock gear
review for their item.

Modifications

For younger students: Project a map of the Canadian Arctic onto the board and
brainstorm together where you would like to go. Use Google Earth to see what the
landscape looks like there. Select five locations to visit and then divide students into
five groups, each group researching one of the locations.

For older students: Have students keep track of the amount of kilometres they travel
and how they travel to each place. Have students keep track of travel costs and
present a final budget along with their presentation.

Additional: Students can choose to work in small groups or individually. Students can
also be given the option to map out their expedition using online tools like Esri Story
Maps and Google Tour Builder or on paper. Teachers can also assemble groups and
give each group a specific focus, budget, or challenge which students must follow.

Assessment Opportunities

Students can submit their expedition plan as a final assignment.

If students are presenting their expedition to the class, teachers can integrate a peer
assessment tool where students can assess other students.

O
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APPENDIX 1

ARCTIC GEOGRAPHY

NATIONAL PARK TEMPLATE

NAME OF NATIONAL PARK

AREA (KM2)

TERRITORY

TYPES OF GEOGRAPHICAL
FEATURES FOUND WITHIN
(e.g., lake, mountain, fiord)

ANIMALS FOUND IN THE PARK

TYPES OF PLANTS

TYPES OF TOURISM ACTIVITIES

FUN FACT ABOUT THE PARK

ASPECT OF THE PARK AFFECTED
BY CLIMATE CHANGE

STEPS BEING TAKENTO REDUCE
CARBON/ENVIRONMENTAL
FOOTPRINT OF PARK
OPERATIONS & TOURISM
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APPENDIX 2

HISTORY: ARCTIC EXPLORATION

ARCTIC EXPLORER TEMPLATE

EXPLORER NAME

HOMETOWN/COUNTRY
OF ORIGIN

DATE OF BIRTH/DEATH

DESCRIPTION OF CHARACTER
(e.g., passion, occupation,
family, education)

VOYAGE DETAILS

(e.g., departure, form of
transportation, specific
places visited)

CHALLENGES THEY FACED

MOST FAMOUS FOR...

HOW THEY IMPACTED

THE ARCTIC AND OUR
UNDERSTANDING/
KNOWLEDGE OF THIS REGION
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APPENDIX 3

CUMULATIVE LEARNING

EXPERIENCE: ARCTIC ADVENTURE

ARCTIC EXPEDITION PLANNING TEMPLATE

EXPEDITION FOCUS
(Why are you visiting? What
is your purpose?)

PACKING LIST

TEAM MEMBERS LIST

(names, skills)

LOCATION BREAKDOWN

(For each location, students should
identify place names, why they are
visiting, how they got there, what
they are doing in that location,
what they really want to see,
anyone they would like to meet
along the way, etc.)

Into the Arctic | Teacher’s Guide | Appendix 3 | Page 79



THE LANDSCAPE

. NTO THE ARGTIC

L § .E.a.“:_v.:n

.

Strait Détroit do Nares

Nares.

mxv_nOw)ﬂ_OZ

Trépar

5, ni on square kilometres, the Couvrant 1,5 mi lometres carrés,
nd of extremes. To capture I'Arctique canadien est une contrée des extrémes.
region, Cory Pour saisil itoil
ertook four expeditions to  Trépanier a effectué quatre expéditions pour
st reaches of the North. peindre les régions les plus éloignées du Nol

gl
b
atent, in order to immes iture et une tente.
“ dre davantage sur les
Explore the map to learn BB rgion sauvage
[N - journeys through this wild reg

" ®Grise Fiord

"BAFFIN BAY
'BAIE DE BAFFIN

PARRY CHANNEL

Lancaster ms.a/

“Son Lancaste!

CANAL PagRy

Sachs Harbour,

BEAUFORT SEA
MER DE BEAUFORT

Amundsen Gulf -
Golfe d'amundsen

& VicoraIsland
e Victoria
- *
r i

GULF OF BOOTHIA
GOLFE DE BOOTHIA

DAVIS STRAIT

- % - .1
D'ETROIT DE DAVIS
%
I 1
- &
i BASSINDE FOXE
P Bathurst Inlet
C E 3 i
g . 5 y! Lk °
\ s - NORTHW jma.r:oamw Jar... g - .
\ ._.m—w.m_.”nnu_mmm‘ﬁc NORD- OCmM. . NUNAVUT = | i i %
. % .J. b. ¥ - s » S,
T Al ey " 1 %%,
. 2t e
- F u.uEWEEE.SZu;Q .
BAIE D'HUDSON

“Like some of the great figures e st g jon of an artist.”
‘Comme certaines des grandes figures de I'histoire s exig s e d'un artiste.”



